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During the 2021/2022 academic year, we celebrated 
ISL’s 60th anniversary, sixty years of delivering 
excellence in education. It was an honour to celebrate 
the occasion with our current staff and families, as 
well as many graduates, former parents, and former 
members of staff who visited the campus.

We started the year facing the challenges of 
recovering from the pandemic and having limited 
opportunities to welcome the community into 
the school premises. Fortunately,  staff and 
students were well accustomed to adapting to 
these constraints, and daily life within the walls 
of the school was as vibrant as ever. Plus, remote 
learning support ensured that students who were 
quarantined at home could seamlessly continue 
their lessons.

Academically, it was an outstanding year in terms 
of results as outlined further in this report. The 
introduction of the dual language programme 
in Years 4 and 5 of the Primary School marked 
the ambition of the school to provide an English/ 
French path for our younger students. From a Board 
perspective, we are delighted with the outcome and 
are committed to support the roll-out of this dual 
language programme at ISL in the future.

Finally, the rigorous process of preparation and 
review was recognized when our accreditations 
with the International Baccalaureate (IB), Council 
of International Schools (CIS) and New England 
Association of Schools and Colleges (NEASC) 
were renewed for the next five years. These 
accreditations allow us to run our programmes and 
issue diplomas to our graduates that are recognized 
throughout the world. All three organisations 
commended ISL for the school’s continuing 
curricular excellence. They particularly highlighted 
the school’s integrated focus on student learning, 
culture of collaboration and the ethos of inclusion 
within the school community. The feedback from 
the accreditors confirmed our confidence that the 

high standards of our programmes prepare our 
students to play an active and impactful role in our 
complex, multicultural world. As a Board, we could 
not be prouder of the teachers and staff at ISL. Their 
commitment and motivation enable our students to 
develop into the fine people they are today.

During our June 2022 board meeting, we reviewed 
and approved the school’s 5-year plan, with 
the aim to ensure that the school continues to 
operate sustainably while adapting to changing 
local and global circumstances. The strategic 
initiatives focused on equipping our students 
with the tools and knowledge to succeed – now 
and in the future – include :

–  Extending ISL’s offering to strengthen our 
 unique position as world leader in international 
 education
–  Expanding ISL’s capacity in the High School 
 in line with market demand for ISL’s excellence 
 in IB results
– Embracing ISL’s multicultural community 
 to support diversity, equity, and inclusion
–  Enhancing engagement with stakeholders, like
 alumni and partner organisations.

The Board continues to work closely with the school 
leadership to analyse, debate and select strategic 
initiatives, and to define the direction that will enrich 
our students’ experience to ensure their success in 
the future.

Thanks to the quality of education delivered by our 
teachers and staff, the contributions of the engaged 
PTA and members of our community, we are 
confident that ISL will continue to be a world leader 
in international education for many years to come.

On behalf of the Board,

Silvan Hoevenaars
Chair of the Board

Silvan
Hoevenaars

Nakisa Serry Tomoko Yokoi Matthew Hutton

Marco Martelli

Joanna Bosredon Costas Vlahos
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ISL will be a world leader in international education. 
We will be acknowledged for our genuine care for 
the well-being of all members of our community, 
and for providing a challenging, innovative, holis-
tic, values-based education that develops in young 
people the knowledge, skills and disposition to 
bring about positive change.

Values

 honesty
 respect
 self-control
 equality
 care

Vision

The International School of Lausanne is committed 
to excellence in education. We strive to recognise 
the unique potential of each student, and to equip 
them to play an active and responsible role in a com-
plex, multicultural world.

Mission
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A word from 
our Director

2022 was framed by the changing position of covid 
in Switzerland. The year started with all parents 
and staff being asked to perform an antigen self-
test before returning to school so that we could 
understand the effect of the vacation on the 
school’s infection rate. A weekly testing protocol 
was subsequently implemented with the guidance 
of the Direction Générale de la Santé to provide an 
effective balance between the benefits of proactive 
screening and the onerous nature of a more regular 
schedule. Our After-School Activity programme 
suffered particularly: all hosted competitions were 
cancelled or postponed, and ISL teams had to 
withdraw from all tournaments and games.

Following the lifting of most measures linked to 
the covid pandemic on Thursday 17 February, the 
school has gradually returned to normal. Significant 
milestones in this opening were the performance 
of a musical production, Beauty and the Beast, the 
reintroduction of sports competitions, and the return 

of a key student event, Wacky Week. Each step 
allowed students to feel increased connection with, 
and positivity about, their school. The school has 
also worked hard to reestablish the previous norm of 
high levels of parental involvement in the school.

At the same point in the year as this opening up 
was taking place, the school had to think about our 
response to the invasion of Ukraine. As a diverse, 
international environment we had to ensure that 
members of our community felt safe and secure, that 
appropriate discussion and debate was encouraged, 
and that support was offered to all families directly 
affected by the crisis. In the Secondary School, 
assemblies with middle and high school students 
set out our expectations, which were followed up 
with discussion sessions moderated by Humanities 
teachers. The school was able to offer a number of 
places to young people displaced by the conflict. 
The community also wanted to contribute and 
there were a number of collections. To ensure a 
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coordinated response, the school developed a web 
page to bring together ways for people to donate 
to various agencies. Two coordinating groups were 
put in place, one to coordinate support efforts so 
that we remained focussed, and one to coordinate 
counselling and support so that we could be sure of 
a good flow of information.

Care and concern for our students remains the 
school’s primary objective and there has been 
significant work in this area. The safeguarding team 
and Board have reviewed the policies that help guide 
our approach, and in the summer term we invited an 
external organisation in to audit our arrangements. 
The outcomes of this audit will shape our continued 
development. A number of initiatives were also 
implemented to improve the physical security of 
the school buildings and grounds: fencing around 
the north side of the playground and building was 
installed, along with electrical gates to allow us 
to better control access to the site. New external 
cameras were also installed to give us better 
visibility of the south building, playground, tennis 
courts, and football fields, and a digital visitor 
management system was launched to allow us to 
be better informed of visitor arrival and departure 
times within the school. 

This was the second year that we have run ‘camps’ 
during the holiday periods. These offer a range of 
exciting activities to students, are a way for us to 
help working parents manage the holiday periods, 
and allow us to become better known in the area as 
the camps are open to the public. The Easter holiday 
camp saw three major changes: a shift in the model 
for the youngest students, utilising a more efficient 
marketing approach, and linking with the DLang 
Basketball Academy programme to provide specific 
coaching expertise as part of a wider relationship. 
The changes were successful: in total there were 
57 participants for the camp, the camp having been 
‘capped’ in most areas to be sure of quality staffing. 
It has been particularly encouraging that 40% of 
participants are external to ISL.

There have been two major changes in the 
curriculum for our younger learners. The first, the 
introduction of Dual Language (DL) classes in 
which students receive instruction through both 
English and French, has been very successful. DL 
classes started in Year 4 and Year 5, with classes 
in Year 3 and Year 6 being added at the start of 
the 2022 - 2023 academic year.  The Year 6 class 
started at capacity, and Years 3, 4 and 5 were very 
near capacity. Parent information evenings for new 
families to the programme provided a clear outline 
of what the programme looks like, as well as the 
challenges and benefits for children. This is part of 
a long-term commitment to increasing the place of 
language in the school.

The second addition in the Primary School was our 
STEAM programme in which students attend classes 
once per week in our innovation lab focusing on a 
mixture of science, technology, engineering, arts, and 
mathematics. The programme aims to raise the profile 
of science and technology throughout the Primary 
School as children engage in hands-on learning 
experiences in a lab-type environment, allowing 
them to develop their thinking, communication, self-
management, research and social skills, understand 
and apply the design process, and see themselves as 
creative problem-solvers, innovators, and scientists.

At the other end of the school, after Year 13 students 
were not able to sit physical exams last year due 
to covid restrictions, the class of 2022 were able 
to take examinations as normal in May albeit on 
a reduced range of material in most subjects. The 
average grade of ISL students was 37.6 points 
out of a total of 45 points, compared with a world 
average of 32 points and our pre-covid five-year 
mean of 35.5 points. More than 35% of our students 
achieved a score of more than 40 points, which is 
quite exceptional. Perhaps, however, the figure most 
worth celebrating in a non-selective school like 
ours is that 100% of our IB diploma students were 
awarded the qualification. 

Towards the end of the year, as they are each year, 
parents were asked to complete a survey so that 
we can better understand where we can continue 
to improve. In this year’s survey there were 273 
responses (up by 40% on last year’s survey) with 
the 5 highest ranked elements being receiving 
regular information from the school so that 
parents feel in touch with what is going on, that 
ISL is a safe place to learn,that parents are able 
learn about what is going on in the school, that if 
a parent has a question, a concern or a comment, 
the teacher, principal or student counsellor 
gets back to them quickly, and that when ISL 
communicates, it is easy to read and understand. 
Looking back, it is particularly encouraging to see 
that cumulatively, over the period 2017 to 2022, 
there has been an increase on every element of the 
survey, particularly in the areas of student well-
being, information, and parents being aware of the 
school’s priorities.  

Despite, therefore, a somewhat uncertain start, 
2022 has been an extremely successful year for 
ISL in almost every area. Our success rests on the 
hard work and professionalism of members of staff, 
the dedication of the members of the Board and 
the Parent Teacher Association, the support of our 
parents, and of course, the energy, enthusiasm and 
talents of our students.

Frazer Cairns
Director
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ISL News

“I want to be an inventor…”– ISL primary students 

are being inspired by our new STEAM Innovation 

Lab and classes

“À la queue leu-leu…”– A morning in the life of the 

International School of Lausanne’s dual language students…

“A valuable sense of community and belonging” Pioneering 

an exciting new reading programme for social and emotional 

learning at the International School of Lausanne

“Friendships and discoveries for life…” A conversation 

with our International School of Lausanne Alumni, 

Marc-Antoine Manzoni
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“I want to be an inventor…”– 
ISL primary students are being 

inspired by our new STEAM 
Innovation Lab and classes

Primary students at the International School of 
Lausanne (ISL) are revelling in the opportunities for 
challenge, creativity, and teamwork provided by our 
new STEAM – Science, Technology, Engineering, 
Arts & Mathematics – classes and Innovation Lab. 
Part of raising the profile of science and technology 
in our learning community, having the children 
visit the Innovation Lab every week allows them 
to investigate elements from their IB PYP Units of 
Inquiry in an environment tailored for the teaching 
and learning of STEAM subjects. A description of a 
STEAM lesson follows.

It is an unseasonably cold and rainy September 
morning as the Year 5 class clusters through the 
open door of ISL primary’s Innovation Lab, but as 

the room fills up with excited children, the mood is 
bright and cheerful.

“We have a new challenge?” someone exclaims, 
seeing the lesson plan projected on a white board. 
“Cool!” “What is today’s challenge?” their friend 
chimes in, as the students stream to their seats, 
eager to inspect the carefully prepared materials on 
their desks.

On the board, the “problem” of the lesson is posed: 
“How will we get across to the other side? What 
could help us get there?”

On the tables, a sheet of blue paper represents 
a river; a bucket is filled with the materials the 

students can use to create a structure over the river; 
flanking the riverbanks are sets of toy cars, each 
awaiting to find if the learners’ engineering skills 
will see them safely across the river, or deposit them 
into the “water”.

Their fate rests on the students’ ability to innovate 
and collaborate… “A key part of the learning involves 
developing the students’ team-work skills,” explains 
Ms Wislang, the ISL’s new teacher of STEAM. “It 
has been wonderful to see the students working 
within different groups each lesson and observing 
them individually as collaborators. Each student is 
able to self-assess and check in on themselves to 
see how they are as a teammate. From there, they 
make goals on how they will improve during the 
next lesson.”

As Ms Wislang concludes her explanation of the 
learning goals, a buzz of conversation fills the room 
– the students tip the materials from the bucket on 
their desk and begin discussing how they can use 
these to build a sturdy bridge.

“I’m interested in architecture and interior design,” 
says Nina (Year 5), “so I feel like only being allowed 
to use the materials in the bucket each lesson to 
achieve the goal is a good experience for me to 
learn about managing a budget one day.”

“Lots of experiments have been hard,” adds her 
friend, Adele (Year 5). “Last time, we had to make 
a tower out of pencils, which was difficult because 
we couldn’t make them balance, so we just kept 
trying different ways. We learned that we have to be 
flexible and use the tools around us.”

Mr Armistead (Primary School Principal) and Mr 
Hawkins (Primary School Assistant Principal, IB 
PYP Coordinator) are delighted with the positive 
feedback the new STEAM lessons have received.

“Every single day, a different parent approaches 
me to share how excited their children are 
about STEAM and what they are doing in Ms 
Wislang’s classes,” shares Mr Armistead, with his 
characteristic enthusiasm.

“The programme complements the rest of the 
primary curriculum by further allowing the 
students to hone a range of skills and qualities. In 
addition to refining their collaboration skills, the 
students develop their thinking, communication, 
self-management, research and social skills; 

they understand and apply the Design Process; 
and they are empowered as they begin to 
see themselves as creative problem-solvers, 
innovators, and scientists.”

Another aspect of the STEAM lessons that the 
students are particularly aware and appreciative of is 
the opportunity that they are given to express voice 
and choice, and to take ownership of their learning.

“The cool thing is that we can write our questions 
on a sticky note and put them on the Wonder Wall; 
and so, for example, I put ‘are we going to make an 

exploding volcano’, so we might get to do this at 
some point this year!” exclaims Adele.

“I think it’s interesting how our teacher doesn’t 
only care what she wants to do, but about what 
we want to learn, which makes lessons really fun!” 
Nina beams.

As a new member of the teaching faculty, Ms 
Wislang is as excited about the STEAM classes as 
her students are.
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“The teaching environment at ISL is amazing,” she 
enthuses. “I love being able to give the students 
autonomy over their learning, and collaborating with 
the classroom teachers to ensure that my lessons 
are relevant within the curriculum and the students’ 
every day lives. I think that the STEAM classes are a 
particularly valuable learning opportunity for the ISL 
primary students, as it gives them a chance to fully 
explore their skills and talents – including ones that 
they never knew they had!”

As part of her introductory lessons, Ms Wislang let 
the students decide what the learning ethos of the 
Innovation Lab should be.

“In the words of the students themselves, it aims to 
be an Innovative, Open-Minded, Fun, Experimental, 
Inquiry-Based, Mistake-Making, Discovery-Seeking 
environment!”

Back in the Year 5 classroom, the lesson is coming 
to a close, and the students are given time to self-
evaluate. The bridges themselves have had varying 
degrees of success – several toy cards have met a 
watery fate… – but the overall mood is exuberant 

as the learners reflect on the lesson. “I like doing 
these experiments – today has been one of my 
favourites, because it was hard and challenging!” 
shares Lucas (Year 5).

Melina (Year 5), has some particularly wise words to 
share about the STEAM learning experience:

“I like building things, especially working in groups. 
Learning about science is fun, because I think I want 
to be a doctor someday, although I’m too young to 
decide – I have my whole future waiting! These 
classes help me with my creativity. If you work a lot, 
then nothing will stop you!”

The sense of possibility and empowerment 
expressed by Melina is further encapsulated in the 
words of fellow Year 5 student, Nina:
“I liked building the bridge because it was 
challenging, and I had to think a lot! I want to be an 
inventor AND an architect AND a scientist!”

With such engagement and enthusiasm already 
being shown by ISL’s young learners, we can’t wait 
to see where their STEAM journeys take them.

Working together, the teams must use only the materials from the bucket on their desks in order to solve the lesson “problem”; 
today, this is creating a strong bridge structure to get toy cars across a river.

Enthused by the challenge of the lesson, a group of Year 5 budding engineers investigate the materials that they will use to create 
a bridge across a river, while their teacher, Ms Wislang, explains the lesson “problem”.



18 ISL Annual Report 2021 – 2022 19ISL Annual Report 2021 – 2022

“À la queue leu-leu…”– A morning 
in the life of the International 

School of Lausanne’s dual 
language students…

Have you ever wondered what it would be like to 
learn in two languages? For the fortunate students 
of the International School of Lausanne’s Dual 
Language programme, bilingual learning, with its 
myriad of educational and social benefits, is an 
integral part of the curriculum. Read on for some 
vignettes of life in the dual language Year 6 and 
Year 4 classes, or scroll down to discover our dual 
language teaching staff’s reflections on the great 
success of the programme so far.

“And into the woods we go,” wrote legendary 
naturalist and conservationist, John Muir, “to lose 
our minds and find our soul.” When the International 
School of Lausanne’s Year 6 dual language class 

ventured into our local woods, Réserve Forestière 
des Vieux-Chênes, it perhaps wasn’t with Muir’s 
iconic words echoing in their thoughts; nor was 
the lesson purpose – to learn about the animaux 
sauvages of Switzerland – quite in line with the 
concept of losing their minds. 

However, as twenty-two pairs of excited feet trod 
their way beneath the leafy Autumnal archway 
into nature’s majestic classroom, and the gentle 
rays of early morning sun sliced golden shafts 
of light into the crisp clear air, birdsong and the 
sweet scent of mouldering leaves awakening the 
senses, many souls must have been stirred. The 
Year 6 students trooping into the woods to learn 

about le loup and le lynx and l’ours in a lesson led 
by a representative from Pro Natura, Switzerland’s 
oldest nature preservation organisation, as part of 
a Unit of Inquiry on Design & Cooperation, chatted 
animatedly about the experience of learning in 
two languages.

For Margot (Year 6), learning in French as well as in 
English makes sense where the future is concerned: 
“If we live in Switzerland as adults, we need to at 
least know French.”

“Sometimes I have trouble thinking of the right 
word, but I think that’s normal when you’re learning 
a new language,” confides Sophia (Year 6), going on 
to express how satisfying she finds being able to 
communicate in two languages – especially when 
that involves learning outside: “Once, I went hiking 
and heard an actual cuckoo bird! It’s really exciting 
when we go outside to learn.”

The students gather in a circle in the heart of the 
forest to listen to Cindy, the Pro Natura representative, 
explain the lesson learning goals – to learn about the 
wild animals of Switzerland, and to communicate 
and cooperate with one another in different team 
activities as they do so (in French, of course!).

“On va rentrer la royaume des animaux,” Cindy 
tells her rapt listeners, some of whom seem rather 
daunted at the prospect of encountering “les 
animaux sauvages” in the forest. “Are we actually 

going to see wolves and bears?” a few nervous 
voices ask in trepidation. Cindy smiles, and 
reassures the students that there are no wolves, 
bears or lynxes dwelling in this particular piece 
of Lausanne woodland: «Il n’y a ni ours, ni lynx, ni 
loup dans cette forêt.» “Awwwww…” the entire class 
groans in disappointment.

Cindy then asks each student to share something 
that they already know about wild animals, and 
something that they would like to learn. The 
students take it in turns to express their ideas, 
speaking in French throughout. 

Then, assured there is no prospect of encounters 
with any lurking large predators, the students fall 
into single file behind Cindy – “À la queue leu-
leu…”(to follow in the footsteps of the wolf; a French 
figure-of-speech meaning to walk in single file) – 
and tramp through the crisp leaves and soft mossy 
floor of the forest itself.

Here, beneath the softly radiant canopy of leaves, 
the class take part in a range of activities involving 
active listening and teamwork. First, Cindy holds up 
laminated photographs of different wild animals – 
“Le renard!” “Le cerf!” “ Le lynx!” the students shout 
out excitedly as they see each animal, often with 
accompanying “Awwws” regarding the cuteness 
of said animal – and the class discuss what they 
know about each creature, with Cindy filling in the 
gaps in knowledge.
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Then, in teams, the students take part in different 
challenges, communicating with one another in 
French as they do so.

“The challenge this morning is to get the students 
to trust themselves as a team,” explains Mme 
Manifacier Poupet (Teacher of French), “and to 
take value and faith in what the others are saying. 
Everything this morning is centred around dialogue.”

Mme Manifacier Poupet, who, alongside Mr 
Vanhoutte (Teacher of Year 6), has been gently 
supporting and encouraging their Year 6 class in 
the morning’s learning, is one of six members of 
the primary dual language teaching team. While 
the Year 6s were “following in the footsteps of the 
wolf”, students back in the colourful and vibrant 
classrooms of the ISL primary school take part in a 
range of learning activities in French.

In the Year 4 classroom, students returning from 
recess gather, sitting cross-legged on the floor 
together, for story time. Mr Cornet (Francophone 
Lead of Year 5) reads the story Le Camping-Car de 
Mon Papy to the class, who are utterly absorbed 
in the narrative, and lean in to look more closely at 
the illustrations. The story weaves its spell over the 
students; the mood in the room is peaceful.

As Mr Cornet closes the book, however, and the 
students jump to their feet and return to their seats 
for the next part of the lesson, the classroom is 
galvanised with their energy. A lesson on creating 
graphs commences, with Mr Cornet leading the 
lesson at the whiteboard, while Mr Dailly (Teacher 
of Year 4) supports individual students in their 
learning.

“A huge benefit for the students in a dual language 
classroom is having two teachers for some of 
the French lesson. This makes it easier to really 
focus on small group work, or have on teacher 
work individually with different students, while the 
other is with the class. We have seen a noticeable 
improvement in the French of the learners, 
particularly in their written expression,” observes 
Mr Dailly.

The enthusiastic discussion – a little English here 
and there, but mainly animated French – in the 
room around him, as the groups collaborate in the 
creation of their graphs, is testament to his words.
So how do the teachers of the dual language 
programme feel about its overall success so far? 

“Working with a teaching partner is such an 
enriching experience. It goes beyond collaborative 
planning with fellow classroom teachers. Because 

you are jointly delivering parts of the curriculum, it 
requires a great amount of trust. At the same time, 
it is a process that encourages us to consider the 
other teacher’s perspective more deeply. Together 
we transformed two writing units already, each 
of us bringing in our own passions, interests and 
ideas. I believe that the students feel this injection 
of passion in our joint teaching.” (Mr Vanhoutte, 
Teacher of Year 6)

“I completely agree with Mr Vanhoutte (who is 
way more eloquent than me!). I would also add 
that co-teaching is embedded daily professional 
development. I learn from my co-teachers constantly, 
in areas such as classroom management, social 
and emotional support, and creative thinking. It 
is lovely to see the frequent discussions between 
the students about the similarities and differences 
between the languages; and I must say I love the 
translanguaging going on between the students – 
for example, “Je vais à la library to return mon book 
sur les wolves…” (Mme Manifacier Poupet, Teacher 
of French Year 3 and Year 6)

On how the students who are just beginning to learn 
French cope with the challenges of being in a dual 
language classroom: “Students who arrive with one 
language more developed than the other for the 
moment can participate and share themselves in 

another way. We have some students in the school 
who are also new to learning English. The Dual 
Language students benefit from learning in two 
languages with two teachers who are collaborating 
on developing lessons that are individualised to 
them.” (Ms Smith-Tesaury, Teacher of Year 3).

“All students in the class have a basis of French, 
having learned French as a specialist class 
previously. What is more, one of our new students 
is a fluent French speaker, and is now learning 
English. It is lovely to see students supporting one 
another (and their teachers), switching back and 
forth between languages. All this makes language 
learning a less threatening and more natural affair.” 
(Mr Vanhoutte)

“I would say that it is a similar experience as 
students who are beginning to learn English cope 
as they arrive at ISL. We do differentiate and adapt 
for all our language learners. I check in with all 
lower-level French speakers (and one English as 
an Additional Language (EAL)) at the end of each 
day. I usually get more smiles than worried looks 
and we have a chat about how awesome it feels to 
have had a day where they understood quite well. 
There are some moments where we see a student 

needs extra support, and we do our best to address 
that in either language. (Mme Manifacier Poupet)

“Having pioneered the programme last year in 
Years 4 and 5, we had exceptionally positive 
feedback from both parents and students.  From 
our observations and data collected over the 
course of the year, we observed that students 
made great progress in their ability to converse, 
reflect and interact in both languages in a wide 
variety of contexts.  Our initial experience gave 
us the opportunity to reflect upon our own 
practice, enabling us to adjust where necessary 
to ensure that we are providing the best possible 
opportunities for continued growth and success 
of our students and the programme itself.”  (Ms 
Marlow, Teacher of Year 5)

And some final words on the power of bilingual 
learning… “The students in the dual language 
classroom have the unique opportunity to strengthen 
their conceptual understanding and problem-
solving skills through the transfer of knowledge from 
one language to another.  In gaining confidence with 
regards to communicating in the host language, th e 
children will also have the opportunity to deepen ties 
with the local community. (Ms Marlow)
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“A valuable sense of community 
and belonging” – Pioneering an 

exciting new reading programme 
for social and emotional learning 

at the International School of 
Lausanne

Most of us have a general feeling that reading 
regularly probably has academic benefits. Research 
studies support this intuition: the evidence proves 
that reading makes you smarter, that it boosts 
creativity and improves school performance. Reading 
even (strangely) improves your mathematics skills.  

It might also interest you to know that there is good 
evidence to suggest that reading regularly might 
prevent Alzeimers and help you to live longer. 
But, aside from the benefits to academic 

performance and life-expectancy, there is also a 
growing body of research into the ways in which 
reading can be a protective factor for our mental 
health and help us develop key social skills.

Let’s start with how reading is a great strategy to 
combat stress. A 2009 study by the University of 
Sussex found that reading reduced stress levels 
by 68% – making it a more effective relaxation 
technique than playing the piano, going for a walk, or 
gaming. Ironically one of the major causes of stress 

(the constant temptation of a smartphone and social 
media) is what stops many of us picking up a book. 

As it turns out, reading regularly just makes you 
happier. Regular readers sleep better, have lower 
stress levels, higher self-esteem, and lower rates 
of depression than non-readers. But can it also 
make us better people?

In June 2019, the BBC Future asked exactly this 
question in an article with the headline: “Does 
reading fiction make us better people?”. If (ironically) 
you don’t have time to read the article yourself, here 
is a summary of its conclusions: yes. There is a 
wealth of evidence that reading fiction makes people 
kinder and more empathetic. The effect of fiction 
on these key social skills is so marked that some 
medical schools now have humanities components 
to their training programmes because reading helps 
medical students to become better doctors.
If reading can make us happier, healthier and 
kinder, it makes sense that we find a way to build 
the benefits of books into our well-being offering.

Students in Years 7, 9 and 11 will read a book 
together in homeroom during their SEL (social and 
emotional learning) curriculum time, and they will 
spend time discussing the issues that come up. 

We expect that students will find the experience a 
calming and enjoyable way to start the day.

We also hope that reading the books we have 
chosen will help students to be more empathetic: 
they will encounter characters and situations that 
they can relate to, but which may be far away from 
the world in which they live. 

We believe that by reading the book together and 
talking about it, they will forge stronger social 
relationships with the other members of their 
homeroom. The educational guru Doug Lemov, 
writes: “The experience of reading together is as 
powerful to the brain as events experienced together 

and thus the shared connection it creates can help 
forge a lasting and valuable sense of community 
and belonging” (Lemov, 2021).

Most of all, we trust that the books we have chosen 
will be a really effective tool for students to explore 
the issues that are already on the Social & Emotional 
Learning curriculum but which have, until now, been 
delivered through traditional teacher-led activities.

The Year 7s will discuss strong friendships, the 
causes and effects of bullying, authentic service, 
and the difficulty of starting fresh. Year 9 will explore 
discrimination, racism, addiction, family conflicts 
and healthy relationships. The Year 11s will reflect 
on sexuality, race, friendship and faith. And they will 
do all of this with a good book in their hands.

Here, then, are the books we have chosen:
Year 7: Restart by Gordon Korman
Year 9: Noughts and Crosses by Malorie Blackman
Year 11: How It All Blew Up by Arvin Ahmadi

We will be asking students and teachers for their 
feedback on this initiative as we go, and we’ll be 
interested to find out whether the programme has 
met its aims.

At home, there is lots you can do to support your 
child in developing and maintaining a reading 
habit. This can be especially challenging through 
secondary school – a period when, sadly, a variety 
of pressures conspire to squeeze the joy of reading 
out of the lives of many young people. But the 
most valuable moves we can make to fight that 
process are quite simple, and they are the same 
whether we are teaching in a school or parenting 
at home: help students to find and choose books 
they’ll love protect time and space for them to read 
without distraction or temptation model the value 
we place on reading by reading with them discuss 
books with young people – seriously and often If 
we all read more, the world should be a healthier, 
happier, kinder place.

Teachers at the International School of Lausanne read a diverse range of Young Adult Fiction (YA) before choosing Gordon Korman’s 
Restart, Malorie Blackman’s Noughts & Crosses, and Arvin Ahmadi’s How it all Blew Up as the most suitable and engaging for the Year 
7, Year 9, and Year 11 Social & Emotional Learning well-being programme in homeroom.
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Thank you so much for getting in touch with us, 
Marc-Antoine; it is always such a pleasure to hear 
from our International School of Lausanne alumni! 

When exactly did you attend ISL? 
I attended ISL from 2016 to 2018, so, only for the 
two years of the IB.

And which Diploma Programme subjects 
did you take?
After some soul-searching that led me to realize 
that I did not, in fact, want to study medicine (my 
original intention), I ended up restructuring my 
subject choices. I took HL (Higher Level) English 
Literature, History and Biology, and SL (Standard 
Level) Chinese Language B, Chemistry, and 
Mathematics, receiving a mix of grade 6s and 7s. 
I got both bonus points for Theory of Knowledge 
and my Extended Essay, for a grand total of 42 
points. (Note: the maximum points available at IB 
DP level is 45.) My subject choices were relatively 
eclectic, and I suppose one might say they didn’t 
exactly point towards any particular program of 
undergraduate study – this is an important point 
that I’ll talk more about later.

What led you to apply to the University of Chicago?
There were a number of reasons. First the University 
of Chicago is an excellent university. Then again, 
there are lots of excellent universities in the US. So, 
the deciding factors were the following.

First, the University of Chicago is famous for its Core 
Education program. What that means, essentially, 
is that every student is required to spend their first 
year-and-a-half taking a range of classes in fields 
other than the one they plan to major (or specialize) 
in. That was particularly attractive to me, given that I 
got to the University of Chicago without a clear plan 
for what I wanted to study. As part of the Core, I took 
classes in economics, philosophy, political science, 
mathematics, physics, neurobiology, history, music, 
Chinese… Halfway through my second year, and in 
part as a result of the Core, I decided I wanted to 
pursue two programs of study – economic history, 
and East Asian Languages and Civilizations (which, 
for me, given that I fluently speak, read and write 
Mandarin Chinese, meant Sinology).

Second, every faculty member at the University of 
Chicago, from the younger professors to the Nobel 

Following graduation, International School of 
Lausanne (ISL) alumni Marc-Antoine Manzoni 
attended the prestigious University of Chicago, 
where he thrived on the opportunity to work with 
“some of the finest minds and greatest scholars” of 
the university. 

We are delighted to be sharing a conversation 
with Marc-Antoine Manzoni (Class of 2018), 
who successfully undertook his International 
Baccalaureate Diploma Programme studies at ISL, 
before moving to the US to pursue his studies.

Here, Marc-Antoine thrived on the opportunity 
to learn and live in one of the US’s most dynamic 
cities: as a talented jazz musician, he spent his 

weekends in iconic jazz and blues venues; and, 
within the hallowed halls of learning, Marc-Antoine 
particularly relished that the university’s democratic 
ethos meant that, while still an undergraduate, he 
nevertheless had the opportunity to learn from some 
of the finest minds studying at the university. (It is 
worth noting that Barack Obama himself lectured at 
the school during his career in academia, and still 
visits the campus on occasion.)

We were delighted when Marc-Antoine got in touch 
with us, and to learn of his success in his studies, 
with his Honors Thesis in economic history praised 
by Dr. Kenneth Pomeranz (former president of the 
American Historical Association) for “advancing 
knowledge in the field”. The University of Chicago’s Harper Memorial Library. Image Credit: Rick Seidel

“Friendships and discoveries for 
life…” – A conversation with our 

International School of Lausanne 
Alumni, Marc-Antoine Manzoni
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prize winners, is required to teach undergraduates. 
What that means, essentially, is that unlike 
several other top-tier US universities (here, I’m 
thinking particularly of the school-that-shall-
not-be-named in Cambridge, Massachusetts), 
undergraduate students get to study with 
the finest minds and the best scholars at the 
University. At several other top-tier universities, 
undergraduates are taught by graduate students, 
and can only look forward to being taught by 
the top-tier scholars if they decide to pursue a 
Master’s degree or Doctorate. At the University 

of Chicago, we believe that class sizes should 
be small, and that every student should be able 
to interact with, and study under, the greatest 
scholars at the University.

Third, the city of Chicago is one of the centers of 
the world in the same way that New York, London, 
Paris or Singapore are. I’m a jazz musician, and 
Chicago is one of the historical birthplaces of blues 
and jazz, which meant that I spent my weekends 
in establishments in which this kind of music is 
played – places in which the history, culture and 
musicality of blues and jazz music still live.

What were some of the most memorable moments 
of your student life in Chicago? 
I was fortunate to meet some wonderful people 
– ‘my people’ – during my time in Chicago. Here, 
I include a picture of some friends and I (centre) 
posing in our graduation gowns. These people, I 
know, will be friends of mine for life, even if life has, 
so far, chosen to take me back to Europe.

Academically, I had many memorable moments – 
the most striking of which being the submission and 
defence of my Honors Thesis in economic history. I 
was lucky enough to be supervised in my research 
by Dr. Kenneth Pomeranz, an incredible scholar and 
professor, and the former President of the American 
Historical Association. Having submitted and 
defended my thesis, hearing Dr. Pomeranz declare 
that I’d done strong work that advanced knowledge 
in our field was a moment of great pride.

There is also a mural inside one of the University 
of Chicago buildings that I spent many hours 
looking at and thinking about. This mural, which 
celebrates the University of Chicago’s history 
and mission, contains the following words, which 
were drawn from a poem by Sir Henry Wotton. The 
mural reads ‘How happy is he born and taught 
that serveth not another’s will, whose armour is 
his honest thought, and simple truth his utmost 
skill’. That, I think, will stay with me for life, as 
will the friendships and discoveries I made at the 
University of Chicago.

What are you up to now?
I now live in Geneva, and work in private banking. 
I work hard, and I’m learning quickly. Banking in 
Switzerland is, I think, a kind of education that goes 
beyond the technical and mathematical aspects of 
investment banking. There’s a culture, a mindset 
and a set of traditions that transcends the everyday 
specifics of the industry. 

What would you say to an ISL student who dreams 
of one day attending a top-ranked US university?
Do not underestimate the importance of the ‘fit’ 
between you and the Universities you’re applying to. 
There’s no doubt you could go to any one of the top-
tier schools, and that you’d receive a fine education, 
but your approach to applications should be to 
think “which of these Universities will I find ‘my 
tribe’ at?”. To answer this question, you have to do 
your research. There’s no substitute for a visit to the 
Universities in question – I took a two-week long 
trip to the US during the summer of Year 11, and 
visited Universities. This was immensely helpful, 
and it was as a result of that trip that I made up my 
mind about the University of Chicago.

Marc-Antoine (centre) and a group of close friends celebrate 
their Graduation Day.

As a talented jazz musician, Marc-Antoine embraced the culture of Chicago’s music scene, spending his weekends in venues that first 
saw the birth of blues and jazz. Image Credit: Elvert Barnes (Appendix 2)
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The school started the year with 893 students 
and ended with 917. This represented an overall 
decrease in the student population of 26 compared 
to the finishing roll in 2020-2021. One hundred 
twenty-seven new students joined at the start of 
the school year with a further 49 students joining 
during the 2021-2022 academic year.

Student 
numbers 
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Nationalities

 7%
French

 5%
Spanish

 6%
Italian

 3%
Canadian

 3%
Indian

 4%
Dutch

 12%
American

 12%
Swiss

 10%
British

 32%
Others

 3%
German

 3%
Brazilian
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CIS/ 
NEASC/ IB 

accreditation  

IB Diploma 
Programme
results 2022

Mean score achieved 
by ISL candidates
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100%

IB Diploma candidates 
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Candidates who 
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33%

Bilingual IB Diploma
candidates

45/45
Highest IB Diploma 

score achieved

35%

Students achieved 
between 40 and 
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32

Mean score achieved 
by candidates 

worldwide

NEW ENGLAND ASSOCIATION
OF SCHOOLS AND COLLEGES

ISL is accredited by three organisations: the Council 
of International Schools (CIS), the New England 
Association of Schools and Colleges (NEASC), 
and the International Baccalaureate (IB). Each 
of the complimentary accreditations is a global 
recognition of quality, and together they support us 
in our ongoing school improvement process.
 
Following on from the preparatory visit in 2021, a 
joint accreditation team visit took place in April 2022. 
The subsequent reports reaccredited ISL noting that 
it is a strong school with dynamic leadership, and 
with leaders, teachers, and staff who demonstrate a 
strong commitment to school improvement. 
 
Key conclusions of the report included:

The school’s guiding statements underpin all that 
takes place in the school, from long-range strategic 
planning, through to the minutiae of everyday life 
and the interactions between all the members of the 
school community. The Board, the leaders, the faculty 
and all the staff all model the school’s values. On a 
daily basis they guide and encourage the students to 
live by the school’s mission and values.

Teaching and learning is strong at ISL. The 
development and implementation of the ISL Learning 
Principles since 2020 has given a firm foundation for 
teaching and learning within the school. The faculty 
and support staff are accomplished practitioners with 
a clear sense of purpose and a full understanding 
of the importance of their role. The teaching 
methodologies observed during the visit actively 
facilitated effective learning. The development of 
the dual language programme is an example of 
innovation within the school, linking the taught 
curriculum to the aim of creating closer links with the 
local community and encouraging interculturalism.

The school has placed a strong emphasis on the 
development of well-being within the whole school 
community. The school campus provides a safe, 
welcoming, and well-equipped environment in 
which to learn and develop. The diversity, equity 
and inclusion (DEI) statement and the recent 
appointment of a DEI coordinator are clear examples 
of the school’s desire to continue to develop well-
being for the whole ISL community. The Code of 
Conduct provides the structure within which the 
school functions, both in the sphere of teaching 
and learning as well as well-being. The overriding 
impression was that ISL is a caring school.

The school clearly wants to do more than consider 
itself as being internationally-minded in its 
approach simply because the community contains 
a wide variety of nationalities. The school has 
actively sought to increase the cultural awareness 
of the whole community by the development of a set 
intercultural competencies. These were developed 
by an internally-created work group, mandated 
to provide a more authentic approach to global 
citizenship that supports the school’s mission, 
vision, and values,

The school has shown genuine ability to adapt to 
change and to deal with challenges. In recent years, 
this has been apparent in the way in which the 
school has dealt with  leadership change, the influx 
of 100 new students at very short notice and the 
complications caused by the COVID-19 pandemic.

In summary the visiting team concluded that ISL 
is a school with a supportive governance, strong 
leadership, and engaged faculty and staff, set for 
continued progress.

This was, for the third year and final time, a modified 
IB Diploma examination session. The IB again ran 
two different assessment routes: an examination 
and a non-examination route. Those schools 
who were legally allowed to - which this year was 
the vast majority, including ISL - were obliged 
to hold examinations. In all subjects except for 
mathematics (due to the demands of universities) 
the number or length of exams was reduced. 
For those who could not hold examinations, 
a combination of coursework - which was all 
externally marked this year  - and predicted grades 
were used by the IB to award grades. To avoid 
schools from over-predicting, the IB gave them a 
maximum grade distribution for predictions based 
upon their historical attainment.
 
We are immensely proud of everything that 
our students were able to achieve. To put this 
achievement into context it can be useful to refer 
to the global outcomes, as published in the IB’s 
statistical bulletin. In May 2022, there were 3,090 
schools with 173,880 candidates, and the mean 
global performance in the IB Diploma was 32 points, 
down from 33.2 in 2021. Globally, 86.11% of those 
candidates passed the IB Diploma. At ISL, there were 
93 full IB Diploma candidates (which represents 97% 
of the year group), and their mean score was 37.7 
points, virtually unchanged from 37.9 in 2021. 
 
35% of the year group achieved 40 points or more, 
with one student receiving the maximum score of 
45. Overall, 95% of our students scored above the 
world mean. These are outstanding outcomes for 
a non-selective school, but perhaps our proudest 
outcome is that 100% of those taking the full 
qualification achieved their IB Diploma. 

 
As proud as we are of these outcomes, far more 
important are the individuals who are at the heart of 
these results. Each of our students took their work 
seriously and committed to achieving their best 
throughout the two years of the course. They were 
supported in these efforts by the careful guidance 
and unflagging assistance of their teachers, and 
the constant encouragement provided at home by 
parents and guardians. 
 
These results are the communal outcome of a great 
number of individual successes. We wish the best of 
luck to each of our graduates as they take their next, 
exciting steps. Whether they are embarking on gap 
year adventures or starting the next phase of their 
education, we know that they are well positioned for 
what lies ahead. 

Michael Humphrey
Diploma Programme Coordinator



32 ISL Annual Report 2021 – 2022 33ISL Annual Report 2021 – 2022

ISL university 
acceptances

2019-2022

• Birmingham Conservatory
• Durham University
• University of the Arts, London
• Glasgow Caledonian University
• Imperial College London
• Istituto Marangoni, London
• King’s College London
• Kingston University
• Lancaster University
• London School of Economics and
Political Sciences
• Loughborough University
• The MGA Academy of Performing Arts
• Newcastle University
• Oxford Brookes University
• Queen Mary, University of London
• Royal Holloway, University of London
• SOAS, University of London
• University College London
• University of Bath
• University of Birmingham
• University of Brighton
• University of Bristol
• University of Cambridge
• University of Edinburgh
• University of Exeter
• University of Glasgow
• University of Kent
• University of Leeds
• University of Liverpool
• University of Manchester
• University of Nottingham
• University of Oxford
• University of Sheffield
• University of St. Andrews
• University of Surrey
• University of Sussex
• University of Warwick
• University of Westminster
• University of York

United
Kingdom• Bocconi University, Italy

• Culinary Arts Academy, Switzerland
• Ecole cantonale d’art de Lausanne ECAL,
Switzerland
• Ecole Hôtelière de Lausanne, Switzerland
• École Polytechnique Fédérale de Lausanne,
Switzerland
• EDHEC, France
• EICAR, Paris
• Erasmus University, Netherlands
• ESADE, Barcelona, Spain
• ESMA, Lyon, France
• Franklin University, Switzerland
• Université de Genève, Switzerland
• University of The Hague, Netherlands
• University of Heidelberg, Germany
• HEC, Université de Lausanne, Switzerland
• IE University, Madrid, Spain
• Instituto Marangoni, Milan, Italy
• Jagellonian University, Krakow, Poland
• Leiden University, Netherlands
• L’Insititut Superieur des Arts Appliques, Paris, 
France
• Maastricht University, Netherlands
• Technical University of Munich, Germany
• Tilburg University, Netherlands
• Université de Lausanne, Switzerland
• University College Utrecht, Netherlands
• University of Amsterdam, Netherlands
• University of Groningen, Netherlands
• University of Twente, Netherlands
• Technical University, Eindhoven, Netherlands
• Technical University, Munich, Germany
• University of St. Gallen, Switzerland
• University of Twente, Netherlands
• Webster University, Switzerland

Europe

• Amherst College
• Barnard College
• Boston College
• Boston University
• Bowdoin College
• Brandeis University
• Brown University
• Colorado School of Mines
• Cornell University
• George Washington University
• Georgetown University
• Johns Hopkins University
• Lehigh University
• Marist College
• New School, Parsons, New York
• New York University
• Northeastern University
• Northwestern University
• Purdue University
• Rensselaer Polytechnic Institute
• Skidmore College
• Stanford University
• Syracuse University
• Tulane University
• Tufts University
• University of California, Berkeley
• University of California, Los Angeles
• University of Chicago
• University of Colorado at Boulder
• University of Michigan
• University of Notre Dame
• University of Pennsylvania
• University of Virginia
• Virginia Tech University
• Washington University in St. Louis
• Worcester Polytechnic Institute
• Yale University

United States
of America

• McGill University
• Queen’s University
• University of British
Columbia
• St Francis Xavier University
• University of Toronto
• Western University
• York University

Canada

University 
destinations 
geographical 
distribution 
(approximate %)

2%

1%

8%
USA

10%

Switzerland

13%
Netherlands

8%

Rest of
Europe

Rest of the 
world

Australia

3%
Canada

18%

2%

Gap Year

Undecided

35%
UK

• Academy of Music Education and 
Performance, Israel
• American University of Beirut, Lebanon
• Australian National University, Australia
• Kansai University, Japan
• Melbourne University, Australia
• Nanyang Technical University, Singapore
• New York University, Abu Dhabi

Rest of the world
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ISL
60th Anniversary

In May 2022, ISL celebrated its sixtieth birthday 
with an outdoor community event at the school. 
Current members of our ISL community enjoyed 
the opportunity to meet the many ISL alumni who 
joined us for the occasion, with a particular highlight 
for former faculty and students being the trip down 
memory lane that was provided by the treasure trove 
of photographic displays of ISL’s history displayed 
in our North Building foyer.

Guests were given the opportunity to tour the 
school campus, and, following the speeches, the 
primary school choir put a smile on everyone’s 
face with an enthusiastic performance. A range 
of activities where organised by current staff and 
students, helping out to lead tours and ensure that 
entertainment activities such as face-painting and 
bouncy castles were a success.

The event was a wonderful chance for the 
whole ISL community to celebrate sixty years of 
excellence in education.
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2005 – ISL moves to Le Mont-sur-Lausanne1984 – Gym

1997 – Performance

1966 – Faculty and staff 

1963 – The Commonwealth-American School Pre-Campus

2005 – Campus inauguration

1962 – Founders

1970 – Field trip

1969 – Mr Yeates Football team

1984 – Class

1984 – Class

1985 – Class 1985 – Class

1997 – Class1987 – Celebrating ILS’s 25th anniversary

2000
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Alumni

Parents    

Ex-Staff    

Alumni data 2022-2023

3’235
Members

 

4%

60%

Students   36%

Nationalities

AmericanBritishSwiss

Danish French

2

4

1 3
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Since its creation three years ago, the development 
of our Alumni network has been one of the major 
objectives for ISL; we want to ensure that these former 
students, parents, and staff continue to feel connected 
to the school and know that they will always remain 
an important part of the ISL community. 

To this end, the Alumni & Friends Newsletter 
continues to be sent every two months to promote 
connections between alumni, mainly by sharing 
news and communicating events. The Class of 
2012 reunion, which took place at ISL, was a great 
success, ending the academic year on an uplifting 
note. Welcoming new members has continued to 
be undertaken and the database of the Alumni & 
Friends community has shown growth. 

At the end of 2022, a five-year plan to increase the 
awareness and engagement of this network was 
created. A finer definition of this community was 
established to fully encapsulate this network, which 
includes individuals who graduated or attended 
from ISL, as well as former parents, and former 
staff. This made way for its new name: the Alumni & 
Friends community. 

Next year, a focus on launching new events, both 
locally and internationally, will aim to gather and 
reconnect this community following the few years 

during which the global pandemic unfortunately 
forced previous plans to be postponed, evaluated, 
and re-organised. The first local event in Lausanne, 
the first event abroad in London, and the following 
ten-year reunion meetings will hopefully happen. 
Reaching out to former students, staff and parents 
who did not manage to sign up will also be a key 
target. This aims to be accomplished through other 
contact members, digital communication channels 
or during events.     

As part of our work to grow our ISL Alumni & Friends 
community, we have begun to feature a monthly 
Alumni story on our ISL blog and newsletter. These 
stories allow us to share news and celebrate the 
successes of our former ISL students. In some 
instances, as we have seen already, this will also 
enable some of our alumni to give advice to current 
students and start creating this sense of guidance 
for them. This latter point is linked to one of our next 
key plans: to implement mentorship opportunities 
for current students and alumni. 

ISL will continue to focus on its Alumni & 
Friends community. Not only are they important 
ambassadors for the school, but they are also 
role models for our current students. Through 
successful events and strong communication, we 
look forward to seeing this community prosper.
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Our staff

Admin and 
Support 5.7

44.5
years old
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60%
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Permanent

staff
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I am pleased to report that the school’s finances 
remained healthy despite the continued impact of the 
pandemic through the end of 2021. In the previous 
school year, extra cleaning and security measures 
related to COVID had amounted to CHF 141’000 and 
so it was with some relief that the exceptional COVID 
costs reduced to CHF 102’000 for the 2021/22 
academic year. As such the school was again able 
to use reserves to absorb these additional expenses.
 
Throughout the pandemic, student numbers have 
remained strong with lower turnover than experienced 
pre-COVID. Enrolment during the last term of school 
ended with 917 students vs 919 the previous school 
year. Although total student numbers remain similar, 
the school took the opportunity to right-size the 
number of classes offered reducing one class in Year 
2 and one class in Year 9. As a consequence, total 
capacity declined from 1066 students to 1022 and 
capacity utilization improved. The Early Childhood 
and Primary School was 81% full while the Secondary 
School reached 96% of capacity with full classes in 
Year 9, Year 10, Year 12, and Year 13. The ratio of 
staff costs to fee income also improved, reducing to 
74%  of fee income from 77%.
 
These regular adjustments to our class and staff 
mix demonstrates our determination to keep 
costs down while delivering the highest standards 
of quality, holistic education. The school is also 
committed to long term planning to ensure we 
can finance the school as it evolves and maintain 
sufficient reserves to allow us to weather storms 
like COVID. The current 5-year plan completed 
earlier this year includes moderate levels of fee 
increases aligned with expected wage inflation, the 
expansion of the dual-language programme, further 
refinement of the mix of classes to reflect continued 
excess demand in the Secondary School while also 
preparing for less corporate sponsorship after 2023. 
All these initiatives are designed towards continual 
improvement in the holistic educational offering 
with manageable costs and prudent reserves.

For the 2021/22 academic year, ISL generated 
a surplus of CHF 0.4 million. The three previous 
academic years recorded a surplus of 1.1million in 
2020/21, a surplus of 2.6 million in 2019/20 and a 
deficit of 0.9 million in 2018/19. Each of these years 
included the benefit of sponsor company donations 
totaling CHF 1.4 million annually which will end 
following the 2022/23 school year. The surplus in 
2019/20 was inflated due to the influx of students 
following the closure of another international 
school in the region.
 
Mortgage loans (short term and long term) were 
CHF 29.8 million at year end versus CHF 32.7 
million last year. ISL is committed to reduce this 
balance by repaying CHF 1.5 million annually. 
The mortgage loans are structured in multiple 
tranches of up to 5 years duration with a blended 
interest rate of 1.89%. Other borrowings reduced 
from CHF 2.4 million to CHF 1.1 million. These 
other borrowings relate to long-term loans 
from core sponsors and the loan repayment is 
converted annually into donations to the school 
resulting in a nil cash flow effect. The remaining 
balance of CHF 1.1m will reduce to nil in the next 
academic year.
 
The financial information provided above and in the 
financial statements for the fiscal year ended July 
31, 2022, demonstrate the overall financial health 
of the school and existence of appropriate controls 
and planning processes. ISL’s financial statements 
and annual report have been audited by Mazars SA 
who replaced Prateo SA as auditor for the first time 
this financial year.
 
I would like to take this opportunity to thank the 
school’s Head of Finance, Stephanie Piguet and the 
finance team for their excellent work and support of 
the Director and Board.
 
Matthew Hutton
ISL Board Treasurer

Treasurer’s 
report 

2021-2022
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Report of the statutory auditor 
financial statements 2021/2022

Financial statements consisting of:

― Balance sheet as of 31 July 2022

― Profit and loss account for the year 2021/2022

― Cash flow statement for the year 2021/2022

― Notes to the financial statements as of 31 July 2022 

International School of Lausanne
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As statutory auditor, we have audited the accompanying financial statements of the 
International School of Lausanne, which comprise the balance sheet as at July 31, 2022, the 
income statement, the cash flow statement and notes for the year then ended.

Members of the Board’s responsibility

The Members of the Board are responsible for the preparation of these financial statements in 
accordance with the requirements of Swiss law and the association’s articles of incorporation. 
This responsibility includes designing, implementing and maintaining an internal control 
system relevant to the preparation of financial statements that are free from material 
misstatement, whether due to fraud or error. The Members of the Board are further responsible 
for selecting and applying appropriate accounting policies and making accounting estimates 
that are reasonable in the circumstances. 

Auditor’s responsibility

Our responsibility is to express an opinion on these financial statements based on our audit. 
We conducted our audit in accordance with Swiss law and Swiss Auditing Standards. Those 
standards require that we plan and perform the audit to obtain reasonable assurance whether 
the financial statements are free from material misstatement.

An audit involves performing procedures to obtain audit evidence about the amounts and 
disclosures in the financial statements. The procedures selected depend on the auditor’s 
judgment, including the assessment of the risks of material misstatement of the financial 
statements, whether due to fraud or error. In making those risk assessments, the auditor 
considers the internal control system relevant to the entity’s preparation of the financial 
statements in order to design audit procedures that are appropriate in the circumstances, 
but not for the purpose of expressing an opinion on the effectiveness of the entity’s internal 
control system. An audit also includes evaluating the appropriateness of accounting policies 
used and the reasonableness of accounting estimates made, as well as evaluating the overall 
presentation of the financial statements. We believe that the audit evidence we have obtained 
is sufficient and appropriate to provide a basis for our audit opinion.

Opinion

In our opinion, the financial statements for the year ended July 31, 2022 comply with Swiss law 
and the association’s articles of incorporation.

Other matter

The financial statements for the year ended July 31, 2021 were audited by another auditor 
who expressed an unmodified opinion on these financial statements in his report dated 
November 4, 2021. 

Report on other legal requirements

We confirm that we meet the legal requirements on licensing according to the Auditor Oversight 
Act (AOA) and independence (article 728 Code of Obligations (CO)) and that there are no 
circumstances incompatible with our independence.

In accordance with article 728a para. 1 item 3 CO and Swiss Auditing Standard 890, we confirm 
that an internal control system exists, which has been designed for the preparation of financial 
statements according to the instructions of the Board.

We recommend that the financial statements submitted to you be approved.

Pully, 18 December 2022

MAZARS SA

Michael Ackermann    Jean-Christophe Bodez
Licensed Audit Expert    Licensed Audit Expert
(Auditor in Charge)  

Report of the Statutory Auditor to the General 
Meeting of the Members of International 
School of Lausanne, Le Mont-sur-Lausanne

Report of the Statutory Auditor to the General 
Meeting of the Members of International 
School of Lausanne, Le Mont-sur-Lausanne
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ASSETS Notes 31/07/22 31/07/21
   (for comparison)

  CHF CHF

CURRENT ASSETS  12’228’020.43 9’110’953.00

Cash and cash equivalents   5’165’464.63  4’380’836.34
Cash in hand   4’814.01  7’396.25
Bank accounts   5’160’650.62  4’373’440.09

Trade receivables  1.1  6’090’436.25  3’388’677.80
Trade receivables due from third parties   6’645’436.25  3’904’677.80
./. Provision for bad debtors   -555’000.00  -516’000.00

Other current receivables   238’722.46  395’092.86
Other current receivables due from third parties  1.1  238’722.46  395’092.86

Inventories   102’065.96  176’319.15
Inventories   102’065.96  176’319.15

Accrued income and prepaid expenses   631’331.13  770’026.85

CAPITAL ASSETS   40’335’430.13  42’405’535.11

Financial   11’407.45  43’892.50
Rental guarantee  2.2  11’407.45  43’892.50

Tangible fixed assets   40’316’869.36  42’348’403.28
Furniture & Equipment  1.2  382’551.66  592’442.24
IT Hardware  1.2  238’152.17  198’996.98
Vehicles  1.2  23’341.00  37’345.00
Land  2.2  8’490’174.00  8’490’174.00
Buildings  1.2/2.2  31’182’650.53  33’029’445.06

Intangible   7’153.32  13’239.33
Software  1.2  7’153.32  13’239.33

TOTAL ASSETS   52’563’450.56  51’516’488.11

Balance sheet as of 31 July 2022Balance sheet as of 31 July 2022

LIABILITIES AND EQUITY Notes 31/07/22 31/07/21
   (for comparison)

  CHF CHF

SHORT-TERM LIABILITIES  16’480’913.64  11’822’643.58

Trade payables   1’040’220.75  1’092’624.67
Trade payables due to third parties  2.1  1’040’220.75  1’092’624.67

Short-term interest-bearing liabilities   1’500’000.00  1’500’000.00
Mortgage loans - short-term part  2.2  1’500’000.00  1’500’000.00

Other short-term liabilities   1’633’292.65  1’915’013.47
Liabilities due to third parties   187’456.37  301’138.19
Long-term borrowings - short-term part  2.2  1’063’111.08  1’386’666.68
Other short-term liabilities   382’725.20  227’208.60

Accrued expenses and deferred income   12’307’400.24  7’315’005.44

LONG-TERM LIABILITIES   28’280’000.00  32’299’111.08

Long-term interest-bearing liabilities   28’280’000.00  31’236’000.00
Mortgage loan  2.2/2.7  28’280’000.00  31’236’000.00

Other long-term liabilities   0.00  1’063’111.08
Long-term borrowings  2.2/2.8  0.00  1’063’111.08

EQUITY   7’802’536.92  7’394’733.45

Equity   7’802’536.92  7’394’733.45
Retained earnings   7’394’733.45  6’239’754.89
Result for the year   407’803.47  1’154’978.56

TOTAL LIABILITIES AND EQUITY   52’563’450.56  51’516’488.11
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Profit and loss account
for the year 2021-2022

Profit and loss account
for the year 2021-2022

 Notes 2021/2022 2020/2021
   (for comparison)

  CHF CHF

OPERATING REVENUES

Fees income   28’331’966.80  27’409’838.17
Curriculum fees   29’880’731.78  29’176’873.50
Enrolment fees   775’000.00  510’000.00
Variation provision for bad debtors   -39’000.00  -68’800.45
Bad debt   -293.43  -6’927.18
Bursaries   -2’217’574.20  -2’040’520.40
Discounts   -66’897.35  -160’787.30

Revenues from other activities   2’161’227.10  2’127’418.77

OPERATING EXPENSES

Personnel costs   -21’030’059.80  -21’070’914.32
Salaries & Social charges   -20’632’524.21  -20’436’714.94
Other staff expenses   -351’640.99  -431’634.71
Subcontracting   -45’894.60  -202’564.67

Other operating expenses   -4’735’444.74  -3’320’435.88
Teaching and other curriculum expenses   -1’713’670.97  -770’216.99
Building and equipment maintenance and repair   -1’302’623.97  -1’000’446.42
Energy and waste   -356’247.95  -326’548.52
IT   -670’515.38  -657’033.44
Marketing and communication   -319’254.12  -329’965.14
Other administrative expenses   -373’132.35  -236’225.37

Expenses other activities   -2’344’269.55  -2’350’430.01

Depreciation and valuation adjustments to fixed assets   -2’309’312.67  -2’324’233.31
Depreciation of tangible fixed assets   -2’298’476.71  -2’316’835.89
Depreciation of intangible fixed assets   -10’835.96  -7’397.42

OPERATING RESULT BEFORE INTERESTS AND TAXES   74’107.14  471’243.42

Financial income   27’544.99  36’765.12
Foreign exchange gains   9’014.54  4’019.31
Other financial income   18’530.45  32’745.81

 Notes 2021/2022 2020/2021
   (for comparison)

  CHF CHF

Financial expenses   -538’718.67  -607’061.30
Foreign exchange losses   -6’156.67  -4’099.86
Mortgage loan interest   -483’499.79  -555’494.80
Other financial expenses   -49’062.21  -47’466.64

CURRENT RESULT BEFORE TAXES   -437’066.54  -99’052.76

Non-operating result   35’856.51  75’321.17
Rental income   35’856.51  75’321.17

Extraordinary, non recurring or prior-period result   1’301’754.50  1’621’481.90
Extraordinary income  2.4  27’754.55  419’513.49
Donations and sponsoring  2.8  1’386’666.68  1’386’666.72
Extraordinary expenses  2.4  -112’666.73  -184’698.31

RESULT BEFORE TAXES   900’544.47  1’597’750.31

Taxes   -492’741.00  -442’771.75

NET RESULT   407’803.47  1’154’978.56
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1 Accounting principles applied in the preparation of the financial statements
These financial statements have been prepared in accordance with the provisions of commercial 
accounting as set out in the Swiss Code of Obligations (Art. 957 to 963b CO, effective since 1 January 2013).  
    

Significant balance sheet items are accounted for as follows:      
       
1.1 Receivables   
Trade receivables and other current receivables are carried at their normal value. Impairment charges are 
calculated for these assets on an individual basis; for the remainder, a general accrual has been made. 
 
1.2 Capital assets   
Capital assets are carried at cost less depreciation (indirect method). The annual depreciation is calculated 
on a straight line basis.

Depreciation is calculated on the basis of the following useful lives and in accordance with the following 
methods:          

        Fixed assets                                  Useful life   Method 

        Furniture                   8 years   12.5% linear
        Equipment                   5 years   20% linear
        IT hardware & software                                    3 or 5 years  33.33% or 20% linear
        Vehicles                   3 years   33.33% linear
        First Buildings                   Maximum 50 years or 2% linear or various
                      according to the tax  rates linear
                    ruling    
        Other Buildings                   25 years according   4% linear
                    to the tax ruling 
                  

The depreciation of furniture, equipment, computer hardware and software and vehicles starts at the 
beginning of the month following the acquisition if the item was purchased after the 15th or at the 
beginning of the same month if it was acquired before 15th.      
  

        Fixed assets Categories Initial value Acc. depreciation Net value

        Tangible assets           Furniture 2’945’025.44  -2’684’803.08  260’222.36
  Equipment  1’977’353.41  -1’855’024.11  122’329.30
  IT Hardware  6’991’634.54  -6’753’482.37  238’152.17
  Vehicles  104’147.00  -80’806.00  23’341.00
  Land  8’490’174.00  0.00  8’490’174.00
  Buildings  68’572’014.92  -37’389’364.39  31’182’650.53
 Intangible assets 
  Software  642’004.68  -634’851.36  7’153.32 
                 

Notes to the financial statements
as of 31 July 2022

Cash flow statement
for the year 2021-2022

  2021/2022 2020/2021
   (for comparison)

  CHF CHF

OPERATING ACTIVITIES

Fees income   28’331’966.80  27’409’838.17
Other revenues   2’197’083.61  2’202’739.94
Personnel costs   -21’030’059.80  -21’070’914.32
Other operating expenses   -4’735’444.74  -3’320’435.88
Expenses other activities   -2’344’269.55  -2’350’430.01
Financial result   -511’173.68  -570’296.18
Extraordinary items   -84’912.18  238’100.20
Taxes   -492’741.00  -442’771.75

CASH FLOW BEFORE WORKING CAPITAL VARIATION   1’330’449.46  2’095’830.17

Current assets variation   -2’299’954.09  -3’472’975.90
Short-term liabilities variation   4’981’825.66  6’498’974.87

CASH FLOW FROM OPERATING ACTIVITIES   4’012’321.03  5’121’829.14

INVESTING ACTIVITIES
Furniture and Equipment   -36’647.80  -119’583.35
IT   -235’044.94  -72’290.89
Vehicles   0.00  -42’010.00
Buildings   0.00  -35’896.80

CASH FLOW USED FOR INVESTING ACTIVITIES   -271’692.74  -269’781.04

FINANCING ACTIVITIES
Mortgage loan variation   -2’956’000.00  -3’100’000.00

CASH FLOW USED FOR FINANCING ACTIVITIES   -2’956’000.00  -3’100’000.00

Cash at the beginning of the period   4’380’836.34  2’628’788.24
Cash at the end of the period   5’165’464.63  4’380’836.34

CASH VARIATION   784’628.29  1’752’048.10
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1.3 Foreign currencies
Monetary and non-monetary items in foreign currency are translated into Swiss francs at the following 
exchange rates:     
 
        Foreign currency Average Balance sheet Average Balance sheet
  rates as of 31/07/2022 rates as of 31/07/2021

        EUR           1.0626  0.9831  1.0962  1.08797
 USD 0.9410  0.9646  0.9200  0.91567
 GPB 1.2546  1.1731  1.2367  1.27718  
               

The exchange rates used for balance sheet items are the rates prevailing on 31 July; the exchange rates 
used for transactions conducted during the course of the year are the corresponding monthly rates. 

2. Details, analyses and explanations to the financial statements
The number of full-time equivalents exceed 50 on an annual average basis.    
     
2.1 Pension liabilities
On 31 July 2022, the liability to the pension scheme amounted to CHF 275’472.23 (CHF 240’755.70 as of 
31.07.2021).          
    
2.2 Assets used to secure own liabilities and assets under reservation of ownership

          Balance Sheet                  Balance Sheet 
          as of 31/07/22        as of 31/07/21 

        Bank deposits (financial assets)               11’407.45                43’892.50 
        Buildings (book value)        39’672’824.53        41’519’619.06  
 

Contingent liabilities:

          Balance Sheet                 Balance Sheet 
          as of 31/07/22        as of 31/07/21 

        UBS payment guarantee             742’144.55                                742’144.55 

Loans secured by pledged assets:

          Balance Sheet                 Balance Sheet 
          as of 31/07/22        as of 31/07/21 

      Mortgage loans-short-term part         1’500’000.00                                1’500’000.00 
      Mortgage loans         28’280’000.00                              31’236’000.00 
      Lg-term borrowings-short-term part         1’063’111.08                                1’386’666.68 
      Lg-term borrowings                 0.00                                1’063’111.08
 
      Mortgage note (UBS), 1st rank       46’000’000.00                              46’000’000.00 
      Mortgage note (Philip Morris), 2nd rank        7’500’000.00                                7’500’000.00 
      Mortgage note (Tetra Pak), 2nd rank         5’500’000.00              5’500’000.00 

2.3 Lease liabilities (not terminable or expiring within 12 months of balance sheet date)  
     
                        Maturity date   Balance Sheet                 Balance Sheet 
       as of 31/07/22     as of 31/07/21 
 
       Mercedes Vito              04/04/23               6’856.00              17’140.00 
       Laptops/Ipads              31/08/23          338’501.02            650’963.50
       Photocopiers              various            46’667.35             95’804.95

Total amount resulting from the dissolution of replacement reserves and the material dissolution of 
excess hidden reserves
Hidden reserves of CHF 443’715 net were released in the year under review due to the fact that the school 
first building was entirely depreciated as of 31 July 2019 (CHF 443’715 during the previous year).

  
2.4 Explanations of extraordinary, non-recurring or prior-period items in the profit and loss statement

        Extraordinary income           2021/2022                    2020/2021  

        Various income insurance               1’500.00            19’203.25 
        Sales of IT equipment                 1’114.21            99’736.90
        Sale of a vehicule                           0.00             4’610.00 
        Discount Novae 19/20                                           0.00           16’492.60 
        Adj. opening balance cafeteria                         0.00                   35’406.49
        Adj. social insurances 19/20                         0.00             7’038.65
        Dissolution of provision from 
        previous years               23’083.64         220’203.52 
        Taxes from previous years                   336.50                              64.90 
        Various non-significant items              1’720.20           16’757.18  
 
       Total              27’754.55           419’513.49  
     
   
        Extraordinary expenses           2021/2022                    2020/2021  

        Adjustment social insurances 19/20                     0.00           31’431.18  
        Adj. opening balance ESC             10’189.40                     0.00 
        Adj. Stripe payments              0.00             3’794.24  
        Adj. on VAT                  0.00              1’919.51  
        Expenses COVID-19                      101’729.33         140’821.96 
        Extraordinary depreciation      0.00              3’285.02
        Various non-significant items                 748.00             3’446.40   
        
       Total            112’666.73         184’698.31 

Notes to the financial statements
as of 31 July 2022

Notes to the financial statements
as of 31 July 2022
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2.5 Significant events occurring after the balance sheet date : None.

2.6 Fees paid to the auditor

                        2021/2022                       2020/2021  

        Audit services                 21’540.00              23’694.10  
        Other services (VAT and tax)               34’031.05                   1’077.00  
   

2.7 Maturity date of the long-term interest-bearing liabilities   
     
                     Balance Sheet                    Balance Sheet
           as of 31/07/22         as of 31/07/21 
 
        Maturity date 1 to 5 years             28’280’000.00          31’236’000.00 
        Maturity date more than 5 years                           0.00                            0.00 

2.8 Maturity date of the other long-term liabilities     

                2021/2022                             2020/2021 
                   
        Loan from Philip Morris of            
        CHF 7’500’000 interest free 
        terminates in 2023: 
        Maturity 1-5 Y           0.00           613’333.28 

        Loan from Tetra Pak of            
        CHF 5’500’000 interest free 
        terminates in 2023: 
        Maturity 1-5 Y            0.00           449’777.80 

The ordinary annual waiver of the loans, amounting to CHF 1’386’666.68 for the year 2021/2022 and CHF 
1’386’666.72 for the year 2020/2021, is converted into donations.

3 Comparative figures
Certain reclassifications have been made to the prior year’s financial statements to enhance comparabi-
lity with the current year’s financial statements presentation. As a result, comparative figures have been 
reclassified to conform with the current year’s presentation.

The reclassification did not have any financial implication to last year’s statement of financial activities 
of the School.  
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